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The Australian Research Council Centre of Excellence for the History of Emotions

Curriculum Links

ENGLISH

Literature   
Examining Literature

• Analyse and evaluate text structures and language features of literary texts and 
make relevant thematic and intertextual connections with other texts (ACELT1774) 

• Elaboration – writing or speaking about how effectively the author constructed the 
text and engaged and sustained the reader’s/viewer’s/listener’s personal interest

• Compare and evaluate how ‘voice’ as a literary device can be used in a range of 
different types of texts such as poetry to evoke particular emotional responses 
(ACELT1643)

Literacy   
Creating texts

• Create sustained texts, including texts that combine specific digital or media 
content, for imaginative, informative or persuasive purposes that reflect upon 
challenging and complex issues (ACELY1756)

• Elaboration – creating spoken, written and multimodal texts that compel readers to 
empathise with the ideas and emotions expressed or implied

http://www.scootle.edu.au/ec/search?accContentId=ACELT1774
http://www.scootle.edu.au/ec/search?accContentId=ACELT1643
http://www.scootle.edu.au/ec/search?accContentId=ACELY1756
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Educational Resource

Shakespeare the Drummer

Unit Description

Years 9–10

This unit introduces students to Shakespeare’s use of metre and rhythm in Romeo and Juliet. Students 
gain a deeper appreciation of iambic pentameter, and the ways in which Shakespeare manipulated 
language for emotional effect. Part B outlines some of the ‘rhythm tricks’ that Shakespeare utilised, 
deliberately playing with metre to move or surprise his audience. 

At the end of this unit students will be able to write their own verse, using rhythm for emotional effect.

Sufficiently interested teachers may also adapt the content by identifying the ‘rhythm tricks’ in other 
plays by Shakespeare. This may also be done as an extension task by motivated students.

Duration: Adapt the content to fit two or three separate lessons or a 2–3 hour workshop.  

Materials: PowerPoint file

Three text extract resources for students:

1. Romeo and Juliet, Act 3, Scene 5. Capulet speaking to Juliet.

2. America (Glee version)

3. Romeo and Juliet, Act 4, Scene 1. Paris and Juliet.

Links to three music videos:

1. ‘Acapella', by Karmin  https://www.youtube.com/watch?v=KJWJfRAGnHc

2. ‘Shout', Glee TV series  https://www.youtube.com/watch?v=QDnipvY3BRI

3. ‘Happy', by Pharrell Williams  https://www.youtube.com/watch?v=y6Sxv-sUYtM

https://www.youtube.com/watch?v=KJWJfRAGnHc
https://www.youtube.com/watch?v=QDnipvY3BRI
https://www.youtube.com/watch?v=y6Sxv-sUYtM
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Would you be surprised 
to learn that Shakespeare 
was a drummer? 

What does a drummer do?  
(Possible answers: keeps a beat, 
leads others in a beat, etc.)

The key point about drumming is that it follows a beat. In other words, there is a rhythm to follow.

Sometimes drummers beat their drums in deliberate ways to create effects, making some parts of 
a song more exciting or softer or more aggressive. 

(Invite a drummer from the class to give a demonstration if desired.)

In this lesson we’re going to see how Shakespeare set up a steady beat, and played with that beat,  
to create emotional effects for his audience

The Australian Research Council Centre of Excellence for the History of Emotions

Part A: Introduction

Image: Wooden drumsticks on wooden table.  
© Adobe Stock, Ruslan Grumble.
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Slide Guiding questions/information

1

Discuss possible definitions of ‘rhythm’. 

What is rhythm in poetry? It’s a regular, patterned beat of sound. That beat is called metre. It’s not 
random. It repeats the same pattern over and over. In poetry, rhythm is expressed through stressed 
and unstressed syllables.

To demonstrate, clap out the beat of a limerick.

2 Can the rhythm of language increase its power/emotional effect? This is the question we’ll focus on.

3

It might surprise you to know that Shakespeare was a ‘drummer’. This image looks incongruous but 
actually in a certain way that’s what he was.

What was the name of the kind of rhythm that Shakespeare wrote in?

(Iambic Pentameter)

We’ll consider Iambic Pentameter further as we go along. It has a specific beat or rhythmic pattern.  

Firstly, why write plays in poetic form? Is it just to be posh and exclusive?

No, Shakespeare was for all people. Going to a play by Shakespeare was like going to the football  
today – it’s where the crowds went. Shakespeare was for the average person on the street, so he was 
not trying to be snobbish. 

If he wasn’t trying to be posh why would he bother writing in poetry? That’s what we’ll explore now. 

Educational Resource

Part B: Teacher-Guided Discussion
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Slide Guiding questions/information

4

We’ll start by looking at rhythm in English because the English language has a rhythm of its own. 
English has natural patterns of weak and strong syllables.

Clap on each syllable: a loud, high clap on the stressed syllables and a soft, low clap on the 
unstressed syllables. Or use a combination of a hand clap and a thigh slap. For example, words like: 

in-de-pen-dent, mo-tor-cy-cle, e-mer-gen-cy, foot-ball.

(The strong stress is shown in bold type)

Let students take time to clap out the words with their neighbour.

Compare the above with a rhythm that puts stress in the wrong places. Reverse the stresses of 
strong and weak: 

in-de-pen-dent, mo-tor-cy-cle, e-mer-gen-cy, 

This sounds awkward and wrong.

Try the same comparison with names:

1) A student’s name, e.g., Katie Hopkins: strong, weak, strong, weak.

As opposed to Katie Hopkins: weak, strong, weak, strong – which is incorrect emphasis for this 
particular name.

2) The teacher’s name, e.g., Mister Ferguson: strong, weak, strong, weak, weak.

As opposed to Mister Ferguson: weak, strong, weak, weak, strong.

In English our words don’t have the same emphasis on every syllable; we have strong emphases on 
some syllables and not on others. The strong emphasis must be on the right syllable in order for the 
English to sound correct.

5
Shakespeare took this natural rhythm of English to write in poetry, instead of in prose. Prose 
language has no formal metrical structure. We talk in prose in normal, everyday speech. But poetry 
often has a metre, a rhythmic pattern.

6
Metre means every line follows a rhythmic pattern.

It’s the basic rhythmic structure of a verse or lines in verse.

The Australian Research Council Centre of Excellence for the History of Emotions

Part B: Teacher-Guided Discussion
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Slide Guiding questions/information

7

 
‘Shaboom Echo’: repeat the pattern.

The teacher says a pattern, then students repeat it.

(Clap on weak beat, slap thighs on strong beat, while saying the pattern.) 

•    ah 1, ah 2, ah 3, ah 4, ah 5

Do the same with: 

•    Shaboom, shaboom, shaboom, shaboom, shaboom.

Point out that there are five stresses in each line, an iambic pentameter.

8

 
Then add lines (one line at a time, call and response).

Teacher:   ‘Two households, both alike in dignity’

Students:   ‘Two households, both alike in dignity’

Teacher:   ‘In fair Verona, where we lay our scene’

Students:  ‘In fair Verona, where we lay our scene’

Try whispering the weak syllables and speaking the strong syllables, still ‘clapping and slapping’.

Teacher:  ‘shaboom, shaboom, shaboom, shaboom, shaboom’

Students: ‘shaboom, shaboom, shaboom, shaboom, shaboom’

Shakespeare’s two lines here from Romeo and Juliet are set to this rhythm, – ah 1, ah 2, ah 3, ah 4, ah 
5

Educational Resource

Part B: Teacher-Guided Discussion
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Slide Guiding questions/information

9

That’s what iambic pentameter is, five strong stresses to a line, consisting of the pattern – 

weak, strong;  weak, strong;  weak, strong;  weak, strong;  weak, strong.

penta = five     metre = the basic rhythmic structure of a verse or lines in verse.

An iamb is one kind of metrical foot, or basic unit, which forms part of a line of verse. An iamb sound- 
pattern specifically consists of an unstressed/weak syllable followed by a stressed/strong syllable.

Five iambs is the pattern of 

weak, strong;  weak, strong;  weak, strong; weak, strong; weak, strong;

i.e., shaboom, shaboom, shaboom, shaboom, shaboom

‘Two households, both alike in dignity’

Whereas if we say:

‘Two households, both alike in dignity’

it doesn’t work. It sounds silly and unnatural because in English our words have natural emphases. 
To be understood, the lines need to be constructed in such a way that when heard the words have 
their usual, familiar syllabic emphases.

10
Does a line just have to consist of ten syllables to qualify as iambic pentameter?

What if the words were different while still retaining ten syllables and the same overall meaning?

11

Change

 ‘Two households, both alike in dignity’

to 

‘Noble families with similar pride’

The second version has the same meaning and also ten syllables.

The Australian Research Council Centre of Excellence for the History of Emotions

Part B: Teacher-Guided Discussion
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Slide Guiding questions/information

12

But what happens when we try to fit the line ‘Noble families with similar pride’ into an iambic 
pentameter rhythm?

‘Noble families with similar pride’

This sounds awkward and difficult to understand.

13

The difference between

‘Two households, both alike in dignity’

and

‘Noble families with similar pride’

is that in the former, the strong beat falls in natural places.   

14 This explains one unusual thing that Shakespeare does. He uses contractions in odd ways.

15

For example, Romeo says:

‘Let me be ta’en, let me be put to death

I am content so thou wilt have it so’

Can you hear the ‘shaboom, shaboom, shaboom’ in that?

‘Let me be ta’en, let me be put to death

I am content so thou wilt have it so’

‘Ta’en’ is not a real English word. Shakespeare has changed ‘taken’, a two-syllable word, into this new 
word ‘ta’en’, a one-syllable word.

Sometimes students find this very annoying. You’re asking, ‘Arghhh Shakespeare, ta’en? Really? 
That’s not a word. Why do you do this?’

It makes Shakespeare seem weird. 

You’re often looking in frustration on the page in your Shakespeare lesson, asking, ‘Why all these 
bizarre contractions?’

Educational Resource

Part B: Teacher-Guided Discussion
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Slide Guiding questions/information

16

What if ‘taken’ was not contracted. Let’s try to ‘shaboom’ the lines:

‘Let me be taken let me be put to…’

Uh oh! Now the word ‘death’ has no place to go.

So we actually needed to say

‘Let me be ta’en, let me be put to death’

with ‘taken’ contracted to one syllable.

So Shakespeare is not just contracting words to frustrate present-day Year 10 students. He’s doing it 
so that the rhythm keeps flowing, uninterrupted:

‘Let me be ta’en, let me be put to death’

instead of

‘Let me be taken let me be put to’

or

‘Let me be taken let me be put-to-death’

17

What we’ve learned about iambic pentameter is that it sounds natural.

It uses English words with their emphases as they’re supposed to be, and it has a flowing rhythm 
with that natural sound.

But iambic pentameter verse needs to be very carefully constructed so that the writer says what he/
she wants to say and he/she chooses words that have their emphasis in the right place. It’s very, 
very carefully done.

18

Let’s think now about rhythm and metre.

Metre, as said earlier, is a pattern.

Metre means every line follows a rhythmic pattern.

It’s the basic rhythmic structure of lines in verse.

The Australian Research Council Centre of Excellence for the History of Emotions

Part B: Teacher-Guided Discussion  
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Slide Guiding questions/information

19

A pattern creates rhythm which creates momentum and expectation.

So if I clap like this: dum da-da dum dum

What will you do? 

You’ll respond with (clap): dum-dum!   
(e.g., https://en.wikipedia.org/wiki/Shave_and_a_Haircut)

Because you know the pattern, when I do half the pattern you expect it to finish.

You’re sensing, ‘Come on, let’s have the next bit!’

So when you hear a pattern that you know, you’re waiting for the next part of it because you 
know how it ends.

20

If I call ‘Aussie, Aussie, Aussie!’

What is the response?   

‘Oi, oi, oi!’

A rhythm creates momentum which means something that’s gathering up energy and expectations. If 
you know the pattern, you expect to hear the rest of the pattern.

Let’s have a look at a musical example of getting a rhythm going, pausing the rhythm and then 
resuming the rhythm to have an emotional effect.  

21

View the music clip ‘Acapella’ by Karmin https://www.youtube.com/watch?v=KJWJfRAGnHc

Then discuss:

• How did you feel when the rhythm was suspended? Annoyed? Curious?

• Did you feel anticipation? Were you waiting for the beat to come back?

• When the beat came back how did you feel? Animated? Excited? Relieved – ‘Ah, yes! Now we’re 
back in the “groove”’? 

22

As the girl in the acapella song said after the rhythm had been suspended,

‘Bring the beat back!’

When the beat is suspended we feel a sense of expectation, waiting for the beat to resume.

Educational Resource

Part B: Teacher-Guided Discussion

  https://en.wikipedia.org/wiki/Shave_and_a_Haircut
https://www.youtube.com/watch?v=KJWJfRAGnHc
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Slide Guiding questions/information

23

Back to Shakespeare now and something Romeo said:

‘Did my heart love till now? Foreswear it, sight,

For I ne’er saw true beauty...’ 

24

‘till this night.’

We know Romeo is going to say something more after ‘true beauty’ because we’re waiting 
for the pattern to complete. The actor can do a little pause there to create expectation in the 
audience. The audience is leaning forward waiting for the end of the pattern.

‘Did my heart love till now? Foreswear it, sight,

For I ne’er saw true beauty… till this night.’

The rhythm creates an expectation and the actor can use that to add feeling to the line. 
Romeo is feeling amazed and full of awe at Juliet’s beauty. The words ‘till this night’ can be 
heavily emphasised by pausing first, making the audience pay extra attention to the final 
beats in the pattern.

It’s powerful – the momentum gathers up and gathers up and then the whole enraptured 
climax of those two lines is  

‘Did my heart love till now? Foreswear it sight

For I ne’er saw true beauty… till this night.’

A lovely emotional emphasis.

Did you notice something else about these two lines that we’ve talked about earlier?

Yes, there’s a contraction. Shakespeare has turned never into ne’er. Because otherwise we’d 
have to read - 

‘For I never saw true beauty till this’

It doesn’t work. So Shakespeare had to contract never.

‘For I ne’er saw true beauty till this night.’

We’ve just seen how the line may be suspended– stopping the rhythm for a while and then 
coming back to it.

Another way to use rhythm for emotional effect is to change the rhythm mid-stream.

25

We’ll listen first to some more musical examples of change of rhythm.

• ‘Shout’, Glee TV series https://www.youtube.com/watch?v=QDnipvY3BRI 

• ‘Happy’ by Pharrell Williams https://www.youtube.com/watch?v=y6Sxv-sUYtM 

Discuss the emotional effects of changing rhythms (e.g., the change of rhythm gets the listener’s 
attention, it can change the mood of the song, etc.)

The Australian Research Council Centre of Excellence for the History of Emotions

Part B: Teacher-Guided Discussion

https://www.youtube.com/watch?v=QDnipvY3BRI
https://www.youtube.com/watch?v=y6Sxv-sUYtM
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Slide Guiding questions/information

26

Distribute Text Extract 1: Romeo & Juliet, Act 3, Scene 5. Capulet speaking to Juliet  

Here is a speech that Juliet’s father makes to her. The emotion here isn’t enjoyment or elation, but 
rather anger. Juliet’s father is very angry with her. He wants her to marry his friend Paris but she 
is refusing. See if you can tell where Shakespeare changes the rhythm, and then brings the original 
rhythm back. 

As the teacher reads the speech, students can tap quietly the rhythm of 

‘shaboom, shaboom, shaboom, shaboom, shaboom.’

‘Thursday is near. Lay hand on heart. Advise.

An you be mine, I’ll give you to my friend.

An you be not, hang, beg, starve, die in the streets,

For, by my soul, I’ll ne’er acknowledge thee,’

Yes, the change is at the end of the third line. There is a big emotional climax: Juliet’s father is 
disowning his own daughter. He is saying that if she won’t marry Paris, he’ll kick her out of the house 
to die on the street. And at this significant climactic moment Shakespeare changes the rhythm. Do 
you think that that’s because Shakespeare couldn’t make the third line fit the beat? 

No, Shakespeare was very clever - if he wanted to make the third line fit perfectly he could easily 
have done so. This is not an accident. This is deliberate. Shakespeare has changed the rhythm to 
make this climactic moment extraordinary.

Repeat the reading as students listen again.

‘Thursday is near. Lay hand on heart. Advise.

An you be mine, I’ll give you to my friend.

An you be not, hang, beg, starve, die in the streets,

For, by my soul, I’ll ne’er acknowledge thee,’

It’s a powerful speech. Shakespeare has used some moving words there – a father is telling his own 
daughter he would let her die on the streets - that’s harsh. But Shakespeare hasn’t just used words. 
He’s also used a change in rhythm to give that speech such emotional effect.

Having that line:

‘An you be not, hang, beg, starve, die in the streets,’

breaks the rules and departs from the usual rhythm, makes it more powerful, more affecting. It gets 
our attention. We notice that line and feel the character’s emotion of sharp, resolute anger. 

Educational Resource

Part B: Teacher-Guided Discussion
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Slide Guiding questions/information

27

 
We’ll look at another one of Shakespeare the drummer’s rhythm tricks.

Stichomythia.

This is a complicated word but it’s not a complicated idea.

Stichomythia is a quick back and forth exchange of dialogue between characters. 

A classic stichomythia is:

Am not

Are too

Am not

Are too

No, I’m not

Yes, you are

No, I’m not

Yes, you are

That’s stichomythia – a quick back and forth exchange between characters. It shows a strong 
connection between them. They’re very focused on each other. And every statement gets a rapid 
comeback. Say something – zoom! – it flies back.

Zoom! Zoom! Zoom! Back and forth, like a ping pong game. Everything said gets served briskly back!

We’ll consider an example of stichomythia, used for emotional effect, in a song from the musical West 
Side Story:

Distribute Text Extract 2:  ‘America’ (Glee version)

1) Students read the lyrics.  

Note how the two groups of singers, female and male, have different perspectives of life in America.

2) View the clip: https://www.youtube.com/watch?v=VvV1mfjuReU

Discuss the contrasting emotions portrayed in the song and the role of stichomythia in  
conveying those emotions.

The Australian Research Council Centre of Excellence for the History of Emotions

Part B: Teacher-Guided Discussion

https://www.youtube.com/watch?v=VvV1mfjuReU
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Slide Guiding questions/information

28

We’ll look now at stichomythia in Romeo and Juliet.

Distribute Text Extract 3:  Romeo and Juliet Act 4, Scene 1. 

In this example of stichomythia Paris and Juliet are arguing. He’s pushing her to agree with him and 
she keeps pushing back. Listen for how the stichomythia sets up that dynamic of back and forth, back 
and forth.

We’ll also listen for whose rhythm wobbles and why that happens. 

We’re back in the rhythm of ‘shaboom shaboom shaboom shaboom shaboom’.

Read text aloud (teacher or two students).

Juliet does not want to marry Paris. But his words are conveying – ‘We’re totally getting married, 
it’s going to be great, you’re marrying me on Thursday!’ She’s not acknowledging his description of 
events and still trying to find a way out. So as he pushes back with his words, she tries to defend 
herself; he pushes more, she defends again. The stichomythia strongly reinforces the mood here of 
tension and argument, of Paris’s persistent, eager, forceful assertions and Juliet’s determined,  
irritated resistance. Back, forth, back, forth, back, forth, just like in the ‘America’ song.

The rhythm in the passage is very regular until the last line:

‘Being spoke behind your back, than to your face.’

This line doesn’t quite fit perfectly with our ‘shaboom shaboom’ because ‘being’ has the emphasis on 
the first syllable.

Read the text extract again.

Paris just keeps on shooting everything she says back at her.

‘Stop talking to me like we’re married already.’

‘We’ll be married next Thursday’

‘Steady on’

‘You love me, I know’

‘No seriously, I don’t want to talk about it anymore!’

 But he throws it back at her again. 

Stichomythia – a rhythm technique. One line each, a quick back, forth, back, forth. But eventually 
Juliet feels like she’s being run over by Paris because he will not budge. Her rhythm wobbles 
because Paris is relentless in his insistence. She can’t keep pushing back; she’s losing energy; she’s 
afraid that he’s right and she won’t be able to escape the marriage. Like in a tennis match, she has 
tried to return the ball but her shot was wobbly.

For the audience, this shows how fragile Juliet is feeling. She’s trying to be strong, but she’s scared. 
Shakespeare shows us this emotion by using a rhythm trick.

Educational Resource

Part B: Teacher-Guided Discussion
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Slide Guiding questions/information

29

Let’s have a quick overview of the different rhythm techniques we’ve learnt about today that were 
used by Shakespeare the drummer.

• Natural sounding iambic pentameter:  five weak/strong stresses to each line. Words are chosen 
with emphases which fit naturally into the iambic pentameter rhythm.  

• Once a pattern and a rhythm are in place, momentum and expectation can be set up and pauses 
can be used effectively.

• The rhythm can be suspended and then brought back.

• Stichomythia can be used so that two characters can have an intense conversation back and forth.

30

These techniques are not just about the words the characters say; they’re about the rhythm itself, 
as if Shakespeare is sitting at a drum kit beating out a rhythm for us all to follow. With rhythm 
techniques, Shakespeare is drawing the audience in to experience the feelings of his characters.

And that’s why we can say that Shakespeare was a ‘drummer’.

31

Student Activity (in groups or as individuals):

Iambic Pentameter Text Construction

Students write:

•  a monologue by someone feeling a strong emotion

or

• a dialogue between two people arguing.

Use the iambic pentameter beat, and a minimum of one of the following rhythm techniques:

1. Pause before delivering the ‘punchline’

2. Change/break the rhythm to change the mood

3. Stichomythia to show two people having an intense discussion

(Use of contemporary English is acceptable.)

The written compositions can be acted out to the class dramatically. 

Example of iambic pentameter with a pause before the punchline:  

‘Hey Mum and Dad, good morning, how are you?

Have I said lately just how great you are?

Just one small thing I guess that I should do

Is tell you that last night… I crashed the car.’

The iambic pentameter is in place to create momentum. Then a sense of tension comes with the 
pause, the suspension of rhythm. The fourth line isn’t quite finished… and then it ends with – ‘I 
crashed the car’.  A pause before those words creates dramatic suspense, before the big reveal. 

The Australian Research Council Centre of Excellence for the History of Emotions

Part B: Teacher-Guided Discussion
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Assessment Rubric for Iambic Pentameter  
Text Construction

4

Yes, and more!

Exceeding 
expectations

3

Yes

Meeting 
expectations

2

Yes, but...

Approaching 
expectations

1

No

Not yet meeting 
expectations

Iambic 
pentameter (IP) 

beat

IP used correctly 
in each line and 
English syllabic 
emphases are 

falling naturally

IP used, and 
some natural 

syllables

IP used but 
English syllabic 

emphases 
are not falling 

naturally

IP not used

Use of rhythm 
technique

More than 
one rhythm 

technique used 
correctly

One rhythm 
technique used 

correctly

Attempted to 
use one rhythm 
technique but 

incomplete

No evidence 
of a rhythm 
technique

Choice of rhythm 
technique to 
emphasise 

emotion

Rhythm 
technique 

and wording 
has strong 

emotional effect

Rhythm 
technique well 

chosen to match 
appropriate 

emotional effect

Rhythm 
technique 
somewhat 
matches 

intended effect

No emotional 
effect attempted



17

CAPULET 

To answer ‘I’ll not wed’, ‘I cannot love’;

‘I am too young’, ‘I pray you, pardon me!’—

But, as you will not wed, I’ll pardon you.

Graze where you will, you shall not house 
with me.

Look to’t, think on‘t, I do not use to jest.

Thursday is near. Lay hand on heart. Advise.

An you be mine, I’ll give you to my friend.

An you be not, hang, beg, starve, die in the 
streets,

For, by my soul, I’ll ne’er acknowledge thee,

Nor what is mine shall never do thee good.

You say, ‘I won’t get married’. ‘I can’t fall in love’,

‘I’m too young’. ‘Please, excuse me’. 

Well, if you won’t get married, I’ll excuse you.

Eat wherever you want, but you can no longer live under 
my roof.

Consider that. Think about it. I’m not in the habit of joking.

Thursday is coming. Put your hand on your heart and 
listen to my advice.

If you act like my daughter, I’ll marry you to my friend.

If you don’t act like my daughter, you can beg, starve, and 
die in the streets.

I swear on my soul, I will never take you back

or do anything for you.

Capulet speaking to Juliet

Image: Shakespeare written on steel background. © Getty Images.
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Lyrics

GIRLS
I like to be in America

Okay by me in America

Everything free in America

 BERNARDO
For a small fee in America

ANITA
Lots of new housing with more space

BERNARDO
Lots of doors slamming in our face

ANITA
I’ll get a terrace apartment

BERNARDO
Better get rid of your accent

ANITA
Life can be bright in America

BOYS
If you can fight in America

GIRLS
Life is all right in America

BOYS
If you’re all white in America

(la la la la la America)

GIRLS
Here you are free and you have pride

BOYS
Long as you stay on your own side

GIRLS
Free to be anything you choose

BOYS
Free to wait tables and shine shoes

GIRLS
I like to be in America

Okay by me in America

Everything free in America

BERNARDO
For a small fee in America

Educational Resource

Text Extract 2
‘America’  (Glee version)
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PARIS

Happily met, my lady and my wife.

JULIET

That may be, sir, when I may be a wife.

PARIS 

That 'may be' must be, love, on Thursday next.

JULIET 

What must be shall be.

FRIAR LAWRENCE 

That’s a certain text.

PARIS 

Come you to make confession to this Father?

JULIET 

To answer that, I should confess to you.

PARIS 

Do not deny to him that you love me.

JULIET 

I will confess to you that I love him.

PARIS 

So will ye, I am sure, that you love me.

JULIET 

If I do so, it will be of more price

Being spoke behind your back, than to your face.

I’m happy to meet you, my lady and my wife.

 

That might be the case sir, after I’m married.

 

That 'may be' must be, love, on Thursday

What must be shall be 

That is a certain truth.

Have you come to make confession to this father?

 

If I answered that question, I’d be making confession to you.

 
Don’t deny to him that you love me.

 
I’ll confess to you that I love him.

 

You will also confess, I’m sure, that you love me.

 

If I do so, it will mean more if I say it

behind your back, than if I say it to your face.
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Text Extract 3
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Image: Statue of Juliet with balcony 
in the background. Verona, Italy.  
© Getty Images.
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